INTRODUCTION
Today, the primary foreign language teaching has been distinguished from secondary foreign language teaching, yielding two distinct stages of instruction (Edelenbos, Johnstone & Kubanek, 2006) . The main reason for this age-based specialization is because every age group has its own characteristics and learning needs, which require to be treated with different instructional strategies (Harmer, 2007, p. 81-85) . Teaching a foreign language to the young learners, among these age groups, has become more of an issue around the world, especially in Europe (Brewster, Ellis & Girard, 2004; British Council, 2003; Cameron, 2001; Doyé and Hurrell, 1997; Edelenbos et al., 2006; Ellis, 2004; Ytreberg, 1997) .
There is a consensus in the relevant literature about the age of the learners who fall within the category of young language learners. Phillips (1993) defines these age group as the children aged between 5-6 (first year of formal schooling) and 11-12. Slatterly and Willis (2001) define children between 7 and 12 years of age as young language learners, and children under 7 as very young language learners. Ellis (2004) defines children between 5-10/11 as the target group of early foreign language teaching.
In Turkey, early foreign language teaching was first launched in 4 th and 5 th grades of state primary schools in 1997-1998 school year as compulsory education became 8 years (Aslan, 2008; Demirezen, 2003; Kırkgöz, 2007; Zehir Topkaya & Küçük, 2009 ). Thus, a new curriculum was developed for the young learners in 4 th and 5 th grades (Zehir Topkaya & Küçük, 2009) . By 2006, the foreign language curriculum for the first and second stages of primary schools were combined and revised. The new 2006-2007 Primary English Language Teaching curriculum was prepared to address two age groups (MEB, 2006) . First one was the young age group including 4 th and 5 th grades (9-12 years of age), and the second one was adolescents including 6th, 7th, and 8th grades (starting from 11-12 years of age). The curriculum defines the developmental characteristics and learning needs of both age group and stresses the necessity to plan the instruction in accordance with these characteristics and needs (MEB, 2006, p. 3-6) .
In developing the foreign language teaching curriculum for the young learners, one should decide very carefully which cognitive, affective and psycho-motor behaviors young learners can and should gain considering their developmental characteristics (Agullo, 2006; Cameron, 2001; Edelenbos, et al., 2006; Tost Planet, 1997) . The success of the curriculum prepared for young learners, who enjoy the age-related advantages, first depends on the compatibility of the specified objectives and instruction with the pedagogical principals regarding the age group (Agullo, 2006; Cameron, 2001; Doyé & Hurrell, 1997; Edelenbos et al., 2006; Tost Planet, 1997; Ytreberg, 1997) . "Over-ambitious or inadequately planned and resourced initiatives can frustrate parents, teachers and possibly pupils" (Edelenbos et al.., 2006, p. 27) .
The objectives of early foreign language learning
The broad aims of earlier foreign language learning were identified under four items at the Council of Europe Workshop (Kuperberg, 1993, as cited in Komorowska, 1997, p. 55 ): a) "To develop receptive skills through listening"; b) "to develop a positive attitude toward other languages and cultures"; c) "to sensitize the child to similarities and differences of languages and cultures"; and d) "to build motivation to learn more languages". The three main goals of early foreign language teaching in Taiwan were "to cultivate students' basic communicative capacity in English", "to cultivate students' motivation for, and interest in learning English", and "to increase students' multi-cultural knowledge and awareness" (as cited in Wang, 2008, p. 4) . In Austria, the fundamental objectives for primary foreign language curriculum are "to motivate for life-long language learning", "to prepare the ground for communicating in a foreign language", "to generate in children essentially positive attitudes toward other Şad, S.N, Gürbüztürk, O. 3 languages and respect for other ways of thinking and acting" (Jantscher and Landsiedler, 2000, p. 17) . In Japan, the major objectives of early primary EFL curriculum is to motivate the learners and ensure that they learn English because it is interesting and fun (Brewster et al., 2004) . In Croatia, it was aimed to ensure that young pupils can "communicate with people whose mother tongue is not Croatian", "learn about foreign people and their countries", and "talk about themselves and their own country" (Stokic & Djigunovic, 2000, p. 41) . Among the objectives of early foreign language teaching in Germany in early 90s included "avoidance of anxiety, and fostering motivation and intercultural openness" (Kubanek-German, 2000, 65) . In Italy, the objectives of early foreign language teaching are to foster learners' communicative competences, support mental development and help develop positive attitudes toward different cultures (Aslan, 2008) . The common objectives of different foreign language teaching curricula at primary level in UK "include developing skills and positive attitudes to language learning" (Tierney & Gallastegi, 2005, p. 50 ). An analysis of Primary English Teaching Curriculum (for 4, 5, 6, 7 and 8 grades) implemented in Turkey reveals that specified objectives are limited to linguistic competences, but are deprived of explicit affective objectives (MEB, 2006, p. 61, 89) . The new curriculum prescribes only the linguistic and communicative competences that learners are expected to attain (Kırkgöz, 2007) .
The affective objectives of early foreign language teaching
Analyzing the early foreign language teaching objectives specified by different countries, it is noticed that having the learners gain affective objectives is as important as the cognitive objective of gaining communicative competence. This is because learners usually have their first experiences about foreign language learning during the first stage of primary education and learners' first judgments and feelings about foreign language learning are formed during these very first years, which is critical in affecting their attitudes toward foreign language learning for the rest of their lives (Djigunovic, 2009; Schindler, 2006) .
Considering that foreign language learning is a life-long task, "the development of a young person's motivation, skill and confidence in facing new language experience out of school comes to be of central importance" (Council of Europe, 2009, p. 5) . A comprehensive review of objectives of primary foreign language teaching in different countries and relevant literature revealed that there is a consensus about integrating the following affective objectives into the early foreign language teaching: 1) To develop positive attitudes toward learning foreign languages, foreigners and their cultures in general and foreign language classes in particular (Brewster et al., 2004; Council of Europe, 2009; Edelenbos, 1997; Edelenbos et al., 2006; Ellis, 2004; Henry & Apelgren, 2008; Komorowska, 1997; Martin, 2005; Tost Planet, 1997) , 2) To motivate young learners to leer foreign languages (Brewster et al., 2004; Edelenbos, 1997; Edelenbos et al., 2006; Komorowska, 1997) , 3) To reduce negative feelings such as foreign language anxiety and to ensure that learners feel themselves confident and comfortable while learning or communicating in a foreign language (Edelenbos et al., 2006; Komorowska, 1997; Oxford & Shearin, 1994; Scott & Ytreberg, 2001 ).
Attitude can be defined, in a general sense, as "an evaluative reaction to some referent or attitude object, inferred on the basis of the individual's beliefs or opinions about the referent" (Gardner, 1985, p. 9) . To Gardner (1985) , favorable attitudes toward foreign language learning strengthens the possibility that learner's language learning experience is pleasant and students is encouraged to continue learning it. On the other hand, learners are expected to develop positive attitudes toward foreign cultures and people as a by-product of foreign language learning process. Positive attitudes to be developed toward target language, its people and culture can enhance motivation to learn foreign language (Ellis, 2004) .
The motivation to learn a foreign language can be defined as "a combination of effort plus desire to achieve the goal of learning the language plus favorable attitudes toward learning the language"
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Foreign language anxiety can be defined as the "apprehension experienced by the individual in the language class or any situation in which the language is used" (Gardner & MacIntyre, 1993, p. 159) . Foreign language anxiety is a complex structure composed of "self-perceptions, beliefs, feelings, and behaviors" as a result of classroom language learning experiences during language learning process (Horwitz, Horwitz, & Cope, 1986, p.128) . One prerequisite of foreign language teaching is to create a comfortable and enjoyable environment freed from anxiety and stress (Kara, 2004) Unless these favorable affective objectives are secured, emergent "negative emotions inhibit language production" in second language learners (Gordon, 2007, p. 75) . Moreover, if the first experiences and impressions of the children about foreign language learning are unpleasant during primary school, they may develop strong negative feelings toward language learning later on (Schindler, 2006) . Even, as quoted by Horwitz et al. (1986) , negative feelings like anxiety may be so serious as to affect student's selection of future career.
Despite the considerable importance of affective objectives in early foreign language teaching, it seems affective objectives were not given a special attention in the foreign language curriculum for 4 th and 5 th grades launched as of 2006-2007 school year in Turkey. Moreover, there was no room for explanations about how to evaluate the learners in terms of affective gains. In this respect, it was considered to be a need to first define the affective objectives of early foreign language teaching and develop an instrument to be used to measure the learners' levels of readiness at the outset and attainment at the end in terms of affective gains.
Purpose of the study
It was aimed to develop an instrument to measure the extent to which 4 th and 5 th grade primary students have gained the affective behaviors as required by the primary foreign language learning curricula. Thanks to this instrument, it is intended to obtain data about the extent to which the relevant curriculum serves to achieve the affective objectives of primary foreign language teaching.
METHOD

Design
The study was designed based on developing a scale called "Affective Objectives of Primary Foreign Language Teaching Scale" which aims at describing the 4 th and 5 th grade primary students' levels of affective behaviors in terms of learning a foreign language.
Study groups
In developing the "Affective Objectives of Primary Foreign Language Teaching Scale", data were collected successively from the five study groups below:
1. A total of 17 participants (including 4 primary English teachers, 2 scholars from English language teaching department, and 11 scholars from educational sciences department) took part in expert panel to test the content and face validity of the instrument.
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5 2. A total of 10 students randomly selected from among the 4 th and 5 th classes of pilot schools were included in the study to test the clarity and intelligibility of the draft form of the scale. 3. Data obtained from 194 students (of whom 83 were 4 th grade and 111 were 5 th grade, and 95 were boys and 99 were girls) attending at the four primary schools located in Malatya city center were used for the exploratory factor analysis. 4. Data obtained from 339 students (of whom 163 were 4 th grade and 176 were 5 th grade, and 164 were boys and 175 were girls) attending at the four different primary schools located in Malatya city center were used for the confirmatory factor analysis. 5. Lastly the test-retest reliability analysis was done on the data obtained from 52 students selected from among the different classes of 4 th and 5 th grades in one of the schools involved in confirmatory factor analysis.
Development of the instrument
"Affective Objectives of Primary Foreign Language Teaching Scale" was prepared in three-point Likert format including smiley faces in accordance with sample evaluation forms in the revised primary school curriculum of 2006 (Kıroğlu, 2006, p. 646-647) . Accordingly, the face expression of indicates agreement with the statements, indicates moderate agreement, and indicates disagreement. These expressions were converted to 3, 2, and 1 points to be used in statistical analysis.
The validity of the scale tested through content, face and construct validity studies. Content and face validity was ensured through expert opinion. The construct validity was tested using exploratory (EFA) and confirmatory (CFA) factor analysis methods. The internal consistency reliability was tested by estimating corrected item-total correlations, and Cronbach Alpha coefficients, while temporal consistency was tested with test-retest reliability analysis.
The data used in validity and reliability analysis were collected by the first author during the second semester of 2009-2010 academic year after necessary permissions were granted. To this end, first, the principals of the visited schools were consulted and were asked to provide a suitable place (e.g. library, laboratory, available classrooms etc.) for the students to complete the forms carefully. The students were given instructions with examples about how to complete the scale and the items were read loudly to confirm that all statements were understood well. Students were observed complete the scale in about ten minutes. The findings and comments about the scale development process have been reported below.
RESULTS
Findings about the validity of the scale
Content and face validity: In order to develop valid items in terms of content and face, first the relevant literature was reviewed. Thus, those questionnaires, scales and interview forms (Cid, Granena & Tragant, 2009; Coleman, Galaczi & Astruc, 2007; Demir, 2005; Dörnyei & Csizér, 2002; Dörnyei & Clément, 2001; Erdem, 2007; Gardner, 1985 Gardner, , 2004 Güreş, 2008; Heinzmann, 2009; Henry & Apelgren, 2008; Horwitz et al., 1986; Kara, 2003; Moon, 2000; Peng & Zhang, 2009; Wu, 2003; Yashima, 2002) previously developed to measure the affective behaviors (e.g. attitude, motivation and anxiety) concerning foreign language teaching in general and foreign language teaching to young learners in particular were analyzed. Considering the age-based characteristics of the 4 th and 5 th graders, scale items were written in brief and clear statements. The items were formed in accordance with the categories specified in the relevant literature on the affective objectives. They included a) attitudes toward learning a foreign language in general, b) attitudes toward foreign people and their cultures, c) attitudes toward foreign language classes in particular, d) motivation: the desire to learn a foreign language, e) motivation: the effort to The 35-item draft form developed based on literature review underwent experts' assessment in terms of content, intelligibility, and suitability for the target group criteria (Yurdugül, 2005 ) by a panel of four primary language teachers, two scholars in ELT department, 11 scholars in Educational Sciences department. The opinions of these experts were obtained using a three-point (Unacceptable, partially Şad, S.N, Gürbüztürk, O. 7 acceptable and acceptable) nominal expert opinion form. After necessary corrections were done as per the expert views, resulting 3-point Likert type trial scale with 35 items was tested for clarity on ten 4 th and 5 th grade students selected from the primary schools included in the construct validity and reliability studies. Considering the students' views, final corrections were done on the items.
Construct validity-Exploratory factor analysis (EFA):
The draft scale was administered on 260 students attending at the 4 th and 5 th grades of Hidayet, Rahmi Akıncı, Dilek and Hacı İbrahim Işık primary schools located in province of Malatya during second semester of 2009-2010 school year. The data set obtained from the first pilot study was checked for defective/incomplete forms and outliers. The outliers were detected using standardized z scores, and cases exceeding ± 3.00 limits were discarded (Çokluk, Şekercioğlu, & Büyüköztürk, 2010, p. 161) . Next, data from remaining 194 cases were tested for normality using skewness and kurtosis satistics, histograms, stem-leaf plots, boxplots, normal Q&Q plots, and Kolmogorov-Smirnov test (Büyüköztürk, 2007) . Except for the Kolmogorov Smirnov test results, the findings suggested that normality for each item was not violated excessively.
The suitability of the data set for factor analysis was further tested estimating Kaiser-Mayer-Olkin (KMO) and Bartlett's Test of Sphericity. The results (Kaiser Meyer Olkin = .802, Bartlett's Test of Sphericity= 2278.78, df= 595, p= .000) proved the factorability of the data set (Büyüköztürk, 2007; Pallant, 2001 ). Principal components analysis was used for the factor analysis. Also, a common orthogonal rotation technique, Varimax, was used to ensure "independence, clarity and significance in interpretation" of the extracted factors (Büyüköztürk, 2007, p. 126) .
Following criteria was used for deciding about the factor structure: 1) factor loadings equal or exceed .30 (Büyüköztürk, 2007) ; 2) the difference between high loadings in multiple factors exceeds ".10" (Büyüköztürk, 2007; Çeçen, 2006) ; 3) items loaded in each factor are consistent with each other in terms meanings and content (Çeçen, 2006) ; 4) The eigenvalues of each component equal or exceeds 1 (Büyüköztürk, 2007; Çeçen, 2006) .
As a result of the successive factor analysis, 18 items violating the criteria above (items 3, 4, 5, 10, 11, 12, 15, 16, 18, 19, 20, 23, 24, 25, 27, 30, 33, and 35) were discarded from the scale. The findings of the repeated factor analysis and the obtained model, which seems to represent the theoretical model, are presented in Table 2 .
The affective objectives in early foreign language teaching… The EFA revealed 17 items loaded into four factors with loadings ranging between .498 and .750, and communalities ranging between .395 and .635. The content of the items in each factor was examined and factors were renamed considering the initial categories in the draft form. 1) Since two (17 and 21) of the five items in the first factor were from Motivation: Desire to learn a foreign language category and three (22, 26, and 28) were from Motivation: Effort to learn a foreign language category, first factor was named Motivation: Desire and Effort to learn a foreign language [MOTIVATION] ; 2) since two (13 and 14) out of five items in the second factor were from Attitudes toward English classes category and three (1, 2, and 6) were from Attitudes toward learning a foreign language category, this factor was named Attitudes toward learning a foreign language and English classes [ATTITUDE]; 3) since all four items (29, 31, 32, and 34) in the third factor fell into foreign language anxiety category, this factor was named foreign language anxiety [ANXIETY]; and 4) finally as all three items (7, 8, and 9) in the fourth factor were about attitudes toward foreign people and cultures, this factor was called Attitudes toward foreign people and cultures [CULTURE] . The 17 items together explained 53.886% of the total variance (MOTIVATION =14.93%; ATTITUDE=14.66%; ANXIETY=12.93%; and CULTURE=11.35%).
Construct validity-Confirmatory factor analysis (CFA):
In order to confirm the four-factor structure yielded in exploratory factor analysis, a confirmatory factor analysis was done using a distinct data set. Since conducting a CFA following an EFA on the same data set is not informative or even can be misleading, it is suggested to do the CFA on data from a new sample (Henson and Roberts, 2006, p. 400) . Therefore, final 9 form of the scale was administered on 366 students attending at the 4 th and 5 th grades of Gazi, Cahide Nebioğlu, Abdulkadir Eriş, and Barbaros primary schools located in Malatya province during the second semester of 2009-2010 school year. The data collected in this second independent pilot study was checked for defective/incomplete forms and outliers, and they were discarded from the analysis. Next, data from remaining 339 cases were tested for normality using skewness and kurtosis satistics, histograms, stem-leaf plots, boxplots, normal Q&Q plots, and Kolmogorov-Smirnov test (Büyüköztürk, 2007) . Except for the Kolmogorov Smirnov test results, the findings suggested that normality for each item was not violated excessively. The initial CFA revealed that the t values for the parameters in the model were significant at ".05" level (Şimşek, 2007) . Next, the goodness of fit indices for the four-factor model were tested, which yielded acceptable values. However, the modification indices produced by the program to improve the model's fit to the data (Şimşek, 2007) (Brown, 2006; Çokluk et al., 2010; Şimşek, 2007) The goodness of fit statistics estimated for the data set from new sample (n=339) were perfect for the 4-factor structure of the tested scale (X 2 /df=1. (SRMR= 0.058; GFI=0.91; NNFI=0.92; CFI=0.94) , except for AGFI (0.88). Based on these findings, the goodness of fit indices for the four-factor model of the scale can be said to be confirmed, and the tested model fits to the data well. The items involved in the final form of the scale are given in the annex (see Annex 1) Also the ready to use form of the scale is provided in Turkish in Annex 2. Findings about the reliability of the scale
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The internal consistency of the scale items was tested through item-total correlations and Cronbach Alpha coefficients, and the temporal reliability was tested using test-retest analysis.
Corrected item-total correlations: Corrected item-total correlations for the items in each factor were estimated, which were found to range between .347 and .608 (see Table 2 ). Pallant (2001) (Kline, 2011, p. 70) , all factors other than the CULTURE can be said to meet this criteria.
Test-retest reliability:
A total of 60 students attending the 4 th and 5 th grades of one of the schools involved in the second pilot study were selected and administered the scale in two-week-intervals for the test-retest analysis. Yet, due to students' unattendance and defective or incomplete forms, only data from 52 students were included in the analysis. As a result, the repeated measures were compared using Pearson correlation analysis, which yielded high correlations (r= .913 for ATTITUDE; r=.897 for MOTIVATION, r=.922 for ANXIETY; and r=.896 for CULTURE) suggesting favorable temporal reliability.
CONCLUSION
This study aimed to define the affective objectives of early foreign language teaching and develop a valid instrument to be used to measure the extent to which young learners possess these affective behaviors. According to the four-factor structure of the scale developed as a result of the validity studies, these affective behaviors can be defined as motivation: desire and effort to learn a foreign language, attitudes toward learning a foreign language and English classes; foreign language anxiety, and attitudes toward foreign people and cultures. This four-factor model obtained in the exploratory factor analysis was confirmed through confirmatory factor analysis done on data from an independent group. The reliability analysis was done by estimating corrected item-total correlations, Cronbach Alpha coefficients, and testretest correlation coefficients. The results of reliability analysis suggested that the scale items are adequately reliable in terms of internal consistency and has temporal reliability, i.e. give consistent results in repeated measures. Consequently, validity and reliability studies proved adequate proofs in favor of the factorial structure and reliability of Affective Objectives of Primary Foreign Language Teaching Scale. The scale can be used to measure the extent to which young learners, 4 th and 5 th graders in the present context, possess the affective features of primary EFL.
The minimum and maximum scores possibly obtained from the ATTITUDE factor are 5 and 15, respectively. Higher scores mean that young learner has positive attitudes toward learning a foreign language in general and their English classes in particular, while lower scores mean less positive attitudes. The minimum and maximum scores possibly obtained from the MOTIVATION factor are 5 and 15, respectively. Higher scores mean that learners desire and effort more to learn a foreign language, while lower scores mean they desire and effort less. The minimum and maximum scores possibly obtained from the ANXIETY factor are 4 and 12, respectively, and all items include negative statements. Higher scores mean that learners have high foreign language anxiety, while lower scores means he/she has less foreign language anxiety. Finally, the minimum and maximum scores possibly obtained from the CULTURE factor are 3 and 9, respectively. Higher scores indicate that young learners have positive attitudes toward foreign people and their cultures, while lower scores mean less positive attitudes.
Learners' first judgments and feelings about foreign language learning are formed during the early years, which is critical in affecting their attitudes toward foreign language learning for the rest of their lives (Djigunovic, 2009; Schindler, 2006) . If the first experiences and impressions of the children about foreign language learning are unpleasant during these early years, they may develop negative affective and cognitive outcomes (Gordon, 2007; Schindler, 2006) . Since the affective objectives in early foreign language teaching is of considerable importance, it is believed that the affective behaviors scale developed herein can serve as a valid, reliable, and useful instrument to evaluate the young learners' foreign language curricula.
